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Rank Influence ES 

1 Self-reported grades 1.44 
2 Piagetian programs 1.28 

3 Providing formative evaluation 
to teachers .90 

4 Microteaching in TE .88 
5 Acceleration for gifted   .88 
6 Classroom behaviour .80 

7 Comprehensive interventions 
for learning disabled students .77 

8 Teacher clarity .75 
9 Reciprocal teaching .74 

10 Feedback .73 
11 Teacher-student relationships .72 
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John MacBeath is Professor Emeritus at the University of
Cambridge, Director of Leadership for Learning: the Cambridge
Network (http://www.educ.cam.ac.uk/centres/lfl/) and Projects
Director for the Centre for Commonwealth Education
(http://www.educ.cam.ac.uk/centres/cce/). Until 2000 he
was Director of the Quality in Education Centre at the University
of Strathclyde in Glasgow. 

As well as his interest and research on leadership he has, for
the last decade, worked with schools, education authorities and
national governments on school self-evaluation. Five books on
self-evaluation have been addressed mainly to a teacher and
senior management readership. These include Schools Must Speak
for Themselves, Self-Evaluation in European Schools, Self-
evaluation: what's in it for schools? Self-evaluation in the
Global Classroom and School Inspection and Self-evaluation -
all published by Routledge and now in twelve European
languages. 

He has acted in a consultancy role to the Organisation for
Economic Co-operation and Development (OECD), UNESCO
and ILO (International Labour Organisation), the Bertelsmann
Foundation, the Prince's Trust, the European Commission, the
Scottish Executive, the Swiss Federal Government, the Varkey
Group in Dubai (Emirates) and the Hong Kong Education
Department. He was a member of the Government Task Force
on Standards from 1997-2001 and was awarded the OBE for
services to education in 1997.
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Explained variance student achievement 

Hattie 2008 
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Teacher-Student Relationships 
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Interpersonal theory - origin 
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1957 – Leary 
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directing 

understanding 
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dissatisfied 

confrontational 

imposing 

helping 

Directing 
Notice what’s happening, 
lead, organize, give orders, 
set tasks, 
determine procedures, 
structure, the classroom 
situation, explain, hold the 
attention. 

Helping/friendly 
assist, show interest, join, 
behave in a friendly or 
considerate manner, be able 
to make a joke, 
inspire confidence and trust 
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The Questionnaire on Teacher 
Interaction  

 
QTI 

♦ 24-77 questions; 6-10 per sector 

♦ thirty languages 
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Cognitive outcomes 
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Teacher-student relationship after 
coercive teacher action 

Mainhard, Brekelmans & Wubbels 2012 
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Two interpersonal pitfalls 
Wubbels, Créton & Hermans 1992 
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better match the data. When this occurred, earlier coding was
checked again. Memos were added to specify and elaborate the
category label meaning. As a result, the labels of the categories were
refined and their meaning was made explicit in the memos. This
helped us identify properties of the data and the concepts that were
emerging from them (cf. Charmaz, 2006). In the end, 30 categories
were distinguished. Subsequently, categories describing similar
strategies were ordered into 11 groups. As a last step in this phase,
these groups were clustered according to the competences
mentioned in the Wubbels, den Brok, et al. (2006) study that they
related to: Monitoring and managing student behaviour, Creating
positive teacher-students relationships, and Teaching for student
attention and engagement.

In the third coding phase, all 611 statements were again
considered and coded for reference by the teacher to the cultural or
ethnic background of students. We identified 60 such statements.

After coding, all statements were summarized and displayed in
cross-case displays (Miles & Huberman, 1994), with the teachers in
the rows and the 30 specific strategies in the columns. In this
display, the strategies were grouped according to the (groups of)
categories to which they belonged. These displays were used to
identify differences and similarities in the statements of the 12
teachers.

Finally, we calculated the relative frequency of mentioning
a specific strategy by dividing the absolute frequency through the
total number of statements of that teacher. Subsequently we
compared the differences in these relative frequencies between
directive, authoritative and tolerant-authoritative teachers, the
subjects they teach, their experiences and the four schools.

3. Results

In this section, we first describe shared elements in the practical
knowledge of the teachers we interviewed. Then, we discuss the
teachers’ statements about the cultural and ethnic background of
their students. In our description of the results of the analyses of
the interviews, we illustrate classroom management strategies that
were mentioned by the majority of the 12 teachers with quotes.
Finally, we present the results of the analyses of the differences
among the teachers.

3.1. Practical knowledge about classroom management strategies

Table 2 presents the 30 specific strategies (third column), 11
groups of strategies (second column) and the three competencies
(first column), together with the number of teachers that
mentioned a strategy and how often the strategy was mentioned.

All 12 teachers talked most about monitoring and managing
student behaviour: 230 of the 332 statements. The teachers talked
far less about creating positive teacher–student relationships. Three
teachers didn’t talk about this at all. Nine teachers did, but not very
frequently: only 30 statements were found on this topic. Eleven of
the 12 teachers talked about teaching for student attention and
engagement: in total there were 72 statements.

We now describe and illustrate the strategies we identified.

3.1.1. Monitoring and managing student behaviour
Almost all teachers talked about being clear about rules and

procedures in the classroom as a condition for creating an orderly

Table 2
Competencies and strategies for classroom management in multicultural classrooms

Competency Groupings of strategies Strategies

Monitoring and managing
student behaviour (t12-s230)

Monitor student activities (t5-s12) 1. Monitor student activities (t5-s12)
Be clear (t12-s73) 2. Provide clear rules and procedures (t11-s48)**

3. Teach students the rules (t5-s7)
4. Stick to the rules (t7-s18)

Put limits to students (t11-s48)* 5. Show awareness (t3-s4)**
6. Remind students of the rules (t6-s8)
7. Show anger (t5-s8)
8. Warn (t7-s10)
9. Impose punishment (t9-s18)

Prevent escalation (t12-s68)* 10. Use small rather than intense correction (t8-s20)*
11. Sometimes ignore minor misbehaviour (t8-s26)
12. Cope with student emotions (t2-s2)**
13. Use humour to make corrections less grave (t4-s4)
14. Use rational rather than power arguments (t6-s13)**
15. Respond positively to justified criticism (t2-s3)**

Be flexible (t6-s19) 16. Adapt approach to student characteristics (t6-s9)
17. Be flexible in applying rules (t6-s10)

Create student commitment (t5-s10) 18. Make rules together with students (t3-s5)
19. Create positive relations to make classroom management easier (t3-s5)**

Creating and maintaining
positive relationships (t9-s30)

Build positive relationships (t7-s19) 20. Use and create opportunities to get to know students (t4-s15)
21. Invest time in building relationships (t3-s4)

Maintain positive relationships (t6-s11) 22. Show humour (t2-s3)*
23. Give feedback without loss of face or humiliation (t1-s1)*
24. Show respect and give compliments (t 3-s7)*

Teaching for student attention
and engagement (t11-s72)

Use the carrot (t9-s27) 25. Reward and stimulate (t 6-s14)
26. Frequent and varied testing (t 4-s13)*

Adapt teaching (t11-s34) 27. Adapt pace to individual students’ needs (t 4-s7)
28. Adapt teaching to expected student response (t10-s27)

Make content relevant (t6-s11) 29. Probe for students’ background, beliefs and interests (t3-s5)*
30. Explain the reason for activities (t4-s6)

Competencies have been taken from the earlier Wubbels, den Brok, et al. (2006) study.
In the (tn-sn) behind the label for the strategy, the t refers to the number of teachers that refer to this strategy, s refers to the total number of statements.
Strategies marked with an * were also mentioned in the focus-group interviews reported about in Wubbels, den Brok, et al., 2006, Strategies marked with ** resemble strategies
that were mentioned in these focus-group interviews.

J. van Tartwijk et al. / Teaching and Teacher Education 25 (2009) 453–460456

Van Tartwijk, den Brok, Veldman & Wubbels, 2009 
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